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The end of 9 years of Bologna work -

a view into the future



%2!3-53 .ÅÔ×ÏÒË ÆÏÒ -ÕÓÉÃ Ȭ0ÏÌÉÆÏÎÉÁȭ 
Warsaw, 6th November 2010

Content
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ÁAssessment handbook ɀhow it links all 
together

ÁA view into the future

ÁTime for questions and discussion
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The central pieces of work

ÁSectorial qualification framework

ɆSet of learning outcomes ɀPDD ɀECTS

ÁDescription of the subject area

Ɇ4ÈÅ Ȱ4ÕÎÉÎÇ "ÒÏÃÈÕÒÅȱ
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Establishing a Sectoral Qualifications Framework for the music sector
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The central pieces of work

ÁSectorial qualification framework

ɆSet of learning outcomes ɀPDD ɀECTS

ÁDescription of the subject area

Ɇ4ÈÅ Ȱ4ÕÎÉÎÇ "ÒÏÃÈÕÒÅȱ

ÁTheory behind Bologna and Music

ɆHandbooks, Counseling, Website

ÁImpact assessment
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Impact Assessment

ÁQuestionnaire responses covered 30% of 
membership

Á!ÎÁÌÙÓÉÓ ÏÆ ÔÈÅ ÕÓÅ ÏÆ Ȭ0ÏÌÉÆÏÎÉÁȭ ÔÏÏÌÓ

Á%ÕÒÏÐÅÁÎ ÅØÁÍÐÌÅÓ ÏÆ ÔÈÅ ÕÓÅ ÏÆ Ȭ0ÏÌÉÆÏÎÉÁȭ ÔÏÏÌÓ

ÁRecommendations
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Distribution of responses among 
countries
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Where AEC Members heard 
about various tools
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Possession of various tools 
among the membership
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Admissions and Assessment

in Higher Music Education

by Jeremy Cox
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Admissions and Assessment in 
Higher Music Education

ÁThis new handbook completes a cycle of 
publications:

Credit Points

Curriculum Design & Development

Internal Quality Assurance

Admissions and Assessment

ÁTogether, they address all the elements of the 
Ȭ4ÕÎÉÎÇ $ÙÎÁÍÉÃ 1ÕÁÌÉÔÙ $ÅÖÅÌÏÐÍÅÎÔ #ÉÒÃÌÅȭ
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THE TUNING DYNAMIC QUALITY DEVELOPMENT CIRCLE

Definition of academic 
and professional profiles

Identification of 
resources

Programme design: definition of 

learning outcomes / competences

construction of 
curricula: 

content and 
structure + 

balanced ECTS 
credit allocation

Evaluation and 
improvement
(on the basis of 
feed back and 
feed forward)

Selection of types of 
assessment

Selection of teaching and 
learning approaches
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Admissions and Assessment in 
Higher Music Education

ÁThe Tuning Dynamic Quality Development Circle 
as a whole also relates to the areas covered in the 
Handbook on Accreditation

ÁA major theme of the new Handbook on 
Admissions and Assessment is the inter-
relatedness of learning, teaching and assessment

ÁIt emphasizes the connection between Learning 
Outcomes and assessments,  which should test 
×ÈÅÔÈÅÒ ÔÈÅ ,/ȭÓ ÈÁÖÅ ÂÅÅÎ ÁÃÈÉÅÖÅÄ
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Admissions and Assessment in 
Higher Music Education



%2!3-53 .ÅÔ×ÏÒË ÆÏÒ -ÕÓÉÃ Ȭ0ÏÌÉÆÏÎÉÁȭ 
Warsaw, 6th November 2010

Admissions and Assessment in 
Higher Music Education

ÁAdmissions is included in this handbook 

because, in Higher Music Education, 

assessment of applicants at admission is an 

important part of ensuring that we take the right 

students into our institutions

ÁMany of the principles that are important in 

assessment are equally relevant to admissions

ÁThe same teachers who carry out assessments 

are usually involved in admissions
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Admissions and Assessment in 
Higher Music Education

ÁThe handbook proposes six principles which 

should guide how assessments are designed 

and operated.  Assessments should be:

ÁWell-balanced: the various components are each given 

their different weight, as appropriate, but no element is 

given more than its fair share

ÁFull, but not overloaded: deliverable within the 

resources available - an over-full curriculum will, in any 

case, lead to students choosing which elements they will 

attend and which they will miss, since they canôt attend 

everything.  The waste in such a situation is obvious
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Admissions and Assessment in 
Higher Music Education

ÁFlexible: adaptable to the different needs of different 

students; responsive to changing priorities and alert to 

likely future 

ÁProgressive: encouraging students to grow and develop 

as they pass through the programme, often by starting 

with a structured and largely compulsory pattern of 

studies and moving to one in which choice plays a 

greater part
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Admissions and Assessment in 
Higher Music Education

ÁStudent-centred: recognising that, for each student, the 

curriculum is more than simply the pattern of lessons 

and classes that the institution offers ïit is the sum total 

of everything the student is learning and absorbing 

during his or her time at the conservatoire

ÁFocussed on learning: selecting teaching methods and 

methods of assessment on the basis of how well they 

encourage learning and then demonstrate that it has 

been achieved
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Admissions and Assessment in 
Higher Music Education

ÁThe Handbook examines assessment under the 
following headings:

Á Introduction

Á Chapter1: Assessment, what it is; why we need it; what it can and       

canôt do

Á Assessment and Learning

Á Chapter 2: Assessment as a gateway to learning ïadmissions 

processes

Á Chapter 3: Assessment as a measure of learning

Á Chapter 4: Modes of assessment; modes of learning
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Admissions and Assessment in 
Higher Music Education

Á Assessing Progress; Assessing Outcomes

Á Chapter 5: Formative and Summative Assessment

Á Chapter 6: Formative Assessment: Criteria and Personnel

Á Chapter 7: Summative Assessment: Criteria

Á Chapter 8: Summative Assessment: Personnel
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Admissions and Assessment in 
Higher Music Education

Á Assessment, Quality Assurance and Quality Enhancement

Á Chapter 9: Moderation and External Benchmarking of Assessment

Á Chapter 10: Assessment and Levels

Á Chapter 11: Conflicting Views in Assessments

Á Chapter 12: Reassessment

Á Chapter 13: Updating Assessments
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Admissions and Assessment in 
Higher Music Education

ÁAn important feature of the Handbook is its 
second section which brings together ten case-
studies illustrating the principles discussed in 
Section One

ÁWe hope that these case-studies will help readers 
to relate what is said in the handbook to their 
own institutions and their own experience

ÁMy thanks to colleagues in the Bologna Working 
'ÒÏÕÐ ÆÏÒ ÁÌÌ ÔÈÅÉÒ ÈÅÌÐ ÉÎ ÔÈÅ ÂÏÏËȭÓ ÐÒÅÐÁÒÁÔÉÏÎ 
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View into the future -
Sustainability

ÁFurther development of subject-specific approach 
to the various EU policy developments 

ÁFacilitation of flow of relevant expertise 
throughout the sector in Europe 

ÁHUMART

ɆEQF for Sector Humanity and the Arts

- Creation

- Reflective practice

- Innovation
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Discussion

ÁWhere did you come in contact with the Polifonia 
tools? 

ÁHow did you use them?

ÁWhat is your opinion about sectorial qualification 
frameworks?

ÁWhat do you expect from future developments in 
the area?
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